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 ﻭﺇﺫﺍ، ﺍﻟﺭﺠل ﺍﻟﺼﺎﻟﺢ ﻴﻌﺘﺭﻑ ﺒﺯﻟﺘﻪﺤﻜﻤﺔ )ﺇﻥ
ﺃﺫﻨﺏ ﺫﻨﺒﺎ ﻟﻡ ﻴﺴﺘﺢﹺ ﺃﻥ ﻴﺅﻭﺏ ﻟﺼﺩﻗﻪ ﻓﻲ ﻗﻭﻟﻪ

 ﺃﻤﻜﻨﻪ ﺍﻟﺘﺨﻠﺹ، ﻭﺇﻥ ﻭﻗﻊ ﻓﻲ ﻭﺭﻁﺔ،ﻭﻓﻌﻠﻪ

 ﻜﺎﻟﺭﺠل ﺍﻟﺫﻱ ﻴﻌﺜﺭ ﻋﻠﻰ،ﻤﻨﻬﺎ ﺒﺤﻴﻠﺘﻪ ﻭﻋﻘﻠﻪ
.(ﺍﻷﺭﺽ ﻭﻋﻠﻴﻬﺎ ﻴﻌﺘﻤﺩ ﻓﻲ ﻨﻬﻭﻀﻪ

 

:ﺍﻟﻘﺭﺩ ﻭﺍﻟﻐﻴﻠﻡ

ﺒﺎﺏ


: ﺴﺅﺍل ﺍﻟﻤﻠﻙﻋﻠﻰ ﺍﺭﺩ

ﻀﺭﺏ ﻟﻲ ﻤﺜل ﺍﻟﺭﺠل ﺍﻟﺫﻱ ﻴﻁﻠﺏ ﺍﻟﺤﺎﺠﺔ ﻓﺈﺫﺍ"ﺍ

 

"ﻅﻔﺭ ﺒﻬﺎ ﺃﻀﺎﻋﻬﺎ

 ﻤﻥ ﺃﻤﺜﺎل ﻤﺘﺩﺍﺨﻠﺔ ﻤﺒﻨﻴﺔ ﻤﻥ ﺨﻼلﻋﺭﺽ ﻭﺍﻑ

 

ﺤﺘﻔﺎﻅ ﻁﻠﺏ ﺍﻟﺤﺎﺠﺔ ﺃﻫﻭﻥ ﻤﻥ ﺍﻻﺘﻤﻬﻴﺩ )ﺇﻥ

 

.ﺍﻟﺴﺭﺩ ﻭﺍﻟﺤﻭﺍﺭ

، ﻭﻤﻥ ﻅﻔﺭ ﺒﺎﻟﺤﺎﺠﺔ ﺜﻡ ﻟﻡ ﻴﺤﺴﻥ ﺍﻟﻘﻴﺎﻡ ﺒﻬﺎ،ﺒﻬﺎ
.(ﺃﺼﺎﺒﻪ ﻤﺎ ﺃﺼﺎﺏ ﺍﻟﻐﻴﻠﻡ
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1.1
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text)
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 (realization)
            
  
 
  2.1.1
 (texture) 
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  [1 :1]
Wash and core six cooking apples. Put them into a fire proof
dish


 them 
  them  (anaphoric function)      

 
 six cooking apples them  
          
           them 
(referent) (cohesion)
         
(presuppostion)
 
 2:1

  So we pushed him under the other one
 
otherhimso 
 one
 six cooking apples them 
(coreferential)
212
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six them

  cooking apples
 six cooking applesthem

           
 
 [3 :1]

Wash and core six cooking apples. Put the apples into a fire
proof dish


the apples
(definite theapples

)article

 ()
 [4 :1]
  a-None but the brave deserves the fair 
b-The pain in my head can not stiffle the pain in my heart

 
 2.4.2the
  3.1.1

(tie) 
  [1:1] six cooking apples them 
 
 [1:1]
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[3:1] .(2)
      six cooking apples them   
apples
           
 
          



 
 
 (ellipsis)(substitution
(lexical cohesion)  (conjunction)
 (4.2.1)
  4.1.1
          
 
 (interpretation) 
 

 
 [1:1]
six cooking applesthem 
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  [5 :1]



 Time flies



- You can’t; they fly too quickly -

time fliestime flies



  
(2) they(4)You can’t 
 (6)fly



apples

them (6)fruit
 
 


()   
 ()
215

20119





 
 
()
()





 

 () ''
          


      
              
 
 
(the)[3 :1]
 (apples )
  
           (
 ()
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(intonation system) 
 

Did I hurt your feeling ? I didn’t mean to


  [6 :1]

 I didn’t mean to
  but         hurt your feeling
       (tone)     
 
//2.Did I/ hurt your/ FEELING// 4 ^ I/ didn’t/ mean/ to//
(rising-falling tone) 4       

 4.5
  2.1
  1.2.1
  (structural unit)      
 –           
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 [7 :1]
Then I will come to my mother by and by- they fool me to the
top of my bentI will come by and by.

– 
 
 
 [8 :1]

… But what I want to know is-yes, some ice, please-what this
government thinks they’re doing when they spend all that money on
building new schools. What’s wrong with the old ones?

  

 
         
         
 (phonological units)       
(syllable)  (foot)(tone group)
 
             


    
 
 [9 :1]
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 No smoking
 Wonders never cease!
 Read the Herald every day
 
 

   –

 

 
   2.2.1


 

 
 [10 :1]
If you happen to meet the admiral, don’t tell him his ship’s gone
down.


 
Admiralhishim
 
[11 :1]
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Mary promised to send a picture of the children, but she hasn‘t
done.

 
  sent a picture of the children  done 
 
          
–
           4.2.1 
           
 
    
  
             
(pronominalization)

 
  [12 :1]
John took John‘s hat off and hung John’s hat on a peg.


hatJohn
 
John took his hat off and hung it on a peg.
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itone
 






(43)(2)
(5)(6)

 13:1][13:1]
 
[13:1]
It’s raining.- Then let’s stay at home.   
 Since it’s raining, let’s stay at home.  
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  3.2.1
            
         (discourse structure) 
           
 



)
(rhyme)(metre)(syntactic parallelism)
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[1:1]
  
)
(5
(transitivity)(connection) (modification)
(modal structures)

 

 
  4.2.1



 
  



 
 [14:1]
 He said so
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  he   
(context) 
  
 John said everything[15:1]
John
   so he   [14:1]   [15:1] [14:1]

 he
       everything  John  
 
so he
 

 
Lying on the floor[16:1]

[17:1] Lying on the floor
 [18:1]
so he
            
   (ambiguity)      who is?
 
 [17:1]
What was John doing when you came in ? 
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Lying on the floor.



 is lying was lyingLying 
 
  [18:1
What is your favorite pastime ?
Lying on the floor.





             
 

John        [15:1]    
 John John said everything
 .heHe said everything
 [19:1]
I was introduced to them; it was John Leathwall and his wife. I
had never met John before, but I had heard a lot about him and had
some idea what to expect.


 
          John 
        (6 ) 
           

 [3:1]
 [20:1]
Jan sat down to rest at the foot of a huge beech-tree. Now he
was so tired that he soon fell asleep; and a leaf fell on him, and then
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another, and then another, and before long he was covered all over
with leaves, yellow, golden and brown.


            
 
     beech-tree   a leaf 
            
 
Before long he was covered all over with oak-leaves

 
             
 so he
 
later onbut
    (5 )    in that case  
       .    
 
 [21:1]
First, he took a piece of string and tied it carefully round the
neck of the bottle. Next, he passed the other end over a branch and
weighted it down with a stone.


 
  
 
 [22:1]
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First, he has no experience of this kind of work. Next, he
showed no sign of being willing to learn.


 
 next 
         
 

             

    (types)      

  –  
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ﺩﺭﺍﺳﺎﺕ ﺑﺎﻟﻠﻐﺔ
ﺍﻷﺟﻨﺒﻴﺔ
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Language and Identity: Indifference and Singularity as
Identity Destroyers
By Arezki KHELIFA
University Tizi-Ouzou

Abstract
My article proposes to study the use of language by individuals
to construct their identity under the colonialist, imperial mainstream
discourse of England in early twentieth century Ireland. The study
puts emphasis on two major aspects. The first shows the way language
is adopted as a personal strategy of inverting and of combating the
imposed identity canons of the colonial power. The second aspect is
concerned with language as a tool in the perpetual edification of an
individual’s never-stable identity. In order to conduct this issue, I have
proposed to analyze two tragedies by John Millington Synge as
samples of the Irish identity quest against the English hegemony. I
have relied on W.B. Yeats theatrical ideals because he underlined the
paramount importance of language over the actor and scenery in
theatre performance, and on Julia Kristeva’s post-modern criticism to
demonstrate theatre and language appropriations of the Irish people in
creating a literary and cultural movement of their own, the Irish
Revival. As a conclusion, I have reiterated that language is a very
important mean for a people to promote their identity.
Introduction
In the following pages an attempt is made to give Synge’s
drama- through Riders to the Sea and Deirdre of the Sorrows more
specifically- its ultimate place in the treatment of the Irish identity
crisis at the end of nineteenth century. Synge’s entry to the literary
world of Ireland was occurring parallel to the Irish Literary Revival,
which was most famous for its powerful and complex dramatic plays.
It was the time when Ireland was trying to win a national sovereignty.
The Revival was mainly concerned by restoring Irish literary
connections to their Celtic past because Englishness threatened to
5
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envelop, devour and model the cultural world in Ireland according to
its essentialist view. England could construct its identity hegemony
throughout the many lands of its empire only by “dint of excluding or
absorbing all the differences that constituted Englishness, the
multitude of different regions, peoples, classes, genders that composed
the people gathered together in the Act of Union” (Tymoczko and
Ireland, 2003:14) As a consequence, England isolated and
marginalized the cultures of the people it colonized to give birth to the
cultural identity of the colonized other like the Irish identity and
cultural struggle. As early as the eighteenth century, voices rose to
claim a cultural heritage different from that of England. Such a claim
developed during the nineteenth century, and a literary tradition with
divergent models, subject matters and goals came into existence,
aiming to reject the dominant literary tradition of England. In an 1892
address to the Irish National Literary Society entitled “The Necessity
for De-Anglicising Ireland”, Douglas Hyde called the Irish to
differentiate themselves culturally. (Ibid, p 15) To achieve the cultural
and political liberation of Ireland, that movement promoted a national
literature in both Irish and English languages. The Irish Literary
Revival involved the transference of Irish language literary and
historical materials into English, the adaptation of the poetic,
traditional and folkloric elements to the modern literary production,
and the exploitation of the supernatural elements of Gaelic tradition
within the context of twentieth century mentality. Thus, it was during
the Irish Revival, which began around 1885 and ended between 1925
and 1940, that Synge’s plays were written; each of them underlies the
interplay of tradition, culture and identity in Ireland and serves to
define the way subjective identity is founded. Therefore, Julia
Kristeva’s theory of the identity turmoil inside every individual and
W.B Yeats theatrical directions are most appropriate to illuminate the
relation of Synge’s drama to the crucial identity quest of Ireland.
Synge’s Life
John Millington Synge was born in Dublin in 1871 to a family
of English ancestry which owned land in many parts of Ireland. He
died in 1909. Like his short physical existence, his artistic life was not
6
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prolific. Five plays were the sum of it. He graduated from Trinity
College where he had learned little Gaelic which he forgot after
leaving Ireland. He wandered around in many countries of Europe.
His years of vagabondage made him be in touch with the literature
produced by some authors of his predilection as Ronsard, Rabelais,
Cervantes and Hugo. He also acquired “the preliminary training
necessary to realize the opportunities offered by the study of elemental
human activities in the last stronghold of…primitive national life” in
Ireland. (Boyd, 1917: 91) Most of all those who knew him described
him as silent; a looker-on who always listened outside the circle. But
ironically he became the center of aggressive altercations in the field
of public, political and cultural life in his country when his plays were
being published because he suggested new non-sentimentalised and
un-romanticized insights into the question of identity in Ireland.
Review of Literature
J.M. Synge’s works were studied by critics who sought to
elucidate their complexity and profundity though some of them had
valued these plays negatively. In his book Synge and Anglo-Irish
Literature: A Study, Daniel Corkery minimized the religious
tendencies that could be contained in some of Synge’s plays. Failing
to underline Synge’s finest use of Symbolism, Nicholas Grene in
Synge: A Critical Study of the Plays put emphasis on the Irish
background of the playwright’s works. Contrary to the two first
critics, Declan Kiberd reminded us in Synge and the Irish Language
about the mastery of Gaelic language and myth that showed Synge’s
awareness of Irish old culture. As for Edward A. Kopper, he observed
in A J.M. Synge Literary Companion, which is a collection of essays,
that the themes of Synge’s plays could be ranged from traditional
types to modern ones, and stressed the relevance of Synge’s works to
contemporary audiences. (Cited in Gonzales, 1997: 404)
Riders to the Sea and Deirdre of the Sorrows contain many
levels of meaning, for they are set in the Aran Islands which provided
Synge with a rich cultural context. They offered him the verisimilitude
and the subject matter of his works. The islanders had a blending of
religious and pagan beliefs, and mastered that musical, strange, and
7
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beautiful Gaelic-English language. In sum the two tragedies embody
elements of medieval stories related to the aristocratic consciousness
of a part of Irish people, and others related to the political and
religious movements of the late nineteenth century that blocked the
emergence of a stabilized national identity in Ireland.
Method
W.B Yeats’s drama Ideals:
As stated in his essay on “The Reform of the Theatre”, W.B
Yeats resolved to teach others what an Irish poet should be. He
advised every poet in Ireland to use its abundant legendary material.
The past is palpable within the Irish society. Archaic ways of life, old
cultural customs, and an oratory art were inherited from the very
ancient times. In Samhain, a newspaper of the National Theatre
Society, he wrote,
We have to write or find plays that will make the theatre a place
of intellectual excitement …if we are to do this we must learn that
beauty and truth are always justified of themselves, and that their
creation is a greater service to our country than writing that
compromises either in the seeming service of a cause…Such plays will
require, both in writers and audiences, a stronger feeling for beautiful
and appropriate language than one finds in the ordinary theatre.
(Bickley, 1912: 68)
He insisted on making a modern Irish lover, an old Gaelic king
or a peasant speak on stage that kind of subtle and emotional
language. M. Tymoczko and C. Ireland said that the western Irish
islands offered a “rich and living language, a speech racy to the soil,
and audiences trained to listen to rhetoric and oratory, to a popular
imagination that was fiery and magnificent, and tender, still
possessing a common knowledge of stories…” (Tymoczko, Ireland,
2003: 15-16) Yeats also pointed to the importance of the
simplification of acting, scenery and costume in the theatrical
representations. He wanted to develop a drama which would permit
common people to understand good art and intellectual thinking; it
should tell them of their own life where they could see their own
image. Curtis Canfield recognized that “by his teaching and example
8
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in essaying radical experiments in dramatic writing” Yeats “set a
high literary mark for the new generation.” (Canfield, 1936: v)
W.B.Yeats’s theoretical initiative provoked a tremendous outpouring
of creativity in early twentieth century Ireland.
Julia Kristeva’s Psycho-analytical theory
Julia Kristeva proposed another criticism as a substitution to the
old criticism and to the Russian Formalism. She put forward two
essential ideas. The first was that “a whole world of presuppositions
of an economic, social, aesthetic and political order intervenes
between us and them (the texts) and shapes our response.” (Hawkes,
1977: 127) The second was the institutionalization of
subjectivity/or identity of every individual. Such a concept valued
differences and contradictions in literature. That was contrary to “the
Enlightenment dream of discovering one story that can name us all”
(Holand, 1999:1), and contrary to the colonial and imperialist view of
England. A multitude of little narratives as in Synge’s plays began to
gain space over the old, linear, Cartesian, western mainstream
discourse. Kristeva attempted to rethink and subvert that discourse
from inside because those dominant western thoughts were manmade. That was why she positions her theory between the dominant
external world and the subject’s inner world. She advocates that
meaning is generated by the speaking being in relation to the
cultural world around.
For her, the speaking being she calls also the subject in
process is very important for the understanding of any literary text.
The subject strives for the establishment of a never stable identity in a
world of perpetual change, and three elements are crucial for any
success- the symbolic world of culture, the semiotic world of the
conscious, and language. The external symbolic world includes the
cultural, traditional, moral, historical forces that besiege the subject.
The inner, psychic, unconscious semiotic world encloses desires,
tensions, and repressions. The spoken words (language) of a subject
are regulated by the symbolic and semiotic worlds. Thus, language
does not only convey plain meanings but it also carries poetic and
affective significations. The subject must manage to balance his
9
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identity state at the borderline between the symbolic and the
semiotic worlds. By contrast to the western capitalist opinion which
considers individuals and languages as static, Kristeva thinks that the
linguistic changes always reflect changes in the identity of the subject.
The subject is constituted through the language he/she uses.
To differentiate the symbolic and to the semiotic worlds in
literature, Julia Kristeva coined two kinds of texts: Genotext and
Phenotext. A text can be considered as genotext if repetitions,
rhythms, melodic devices, hiatuses, illogicality, and unfinished
sayings are detected. Conversely a phenotext uses language obeying
to syntactical and grammatical rules commonly admitted. Considering
that any literary text “represents the ultimate coding of our crises, of
our most intimate and most serious apocalypses” (McAfee, 2004:50),
Julia Kristeva claims that characters/subjects must experience
processes like Abjection, Melancholia (Depression), and Revolt.
A melancholic, whose semiotic world energizes meanings,
mourns for something lost. Incapable of coping with the cultural
symbolic world, he regresses until committing crime or suicide. Some
melancholics can be reintroduced to the symbolic by their
identification to the imaginary father. This process is a revolt of the
semiotic over the symbolic-Micro politics- so as to turn down the
deadening order imposed by the mainstream symbolic discourse-of
England in the case of Ireland- and to stabilize the identity of the
subject in process. Julia Kristeva advises every subject in process
(individual) to combat imposed hegemony, resembling Synge’s
personages which adopted specific modes to position themselves
toward the great issues of their country. They did not respond to the
communal ways which prevailed at the late nineteenth century Ireland
for the achievement of a national identity.
Discussion
Riders to the Sea: Indifference and Dissocialization in
Identity Dislocation
This one-act play deals merely with an old woman, Maurya, and
her family. The sea has snatched down her husband and her sons,
10
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leaving her with only two daughters to confront the harshness of the
peasant life in Ireland. Riders to the Sea is with no doubt a tragedy but
one of another sort, different from the conventional tragedies we have
been used to. In fact, it has no plot because it does not include some
kind of conspiracy which Aristotle has believed to be very important
in the hierarchy of dramatic elements. The story, if there is one, goes
on naturally obeying the natural laws, and Synge is only interested in
the life of his characters adhering thus to the opinion of other dramatic
thinkers like John Galsworthy, who argued that “A human being is the
best plot there is. The dramatist who hangs his characters to his plot,
instead of hanging his plot to his characters, is guilty of cardinal sin”
(Toby 1960, cited in Styan, 2000: 64) It does not even resemble
Synge’s other plays, for it has no crisis or denouement to guarantee a
fierce tragic impact on the reader or spectator. All that we have here is
a natural flood of events revealing the beauty and the truth that
characterize the Irish peasant life. This dramatic text tells the people
of Ireland about their real life.
Riders to the Sea is set in an Island of the West of Ireland, and
its scenic stage is filled with props of great necessity to the life of
people. The scenery is simplified as suggested by W.B. Yeats. The
cottage contains nets, oilskins, a spinning wheel and a pot-oven. The
material tools are those used mostly by women. Among all the stage
props, the hand prop held by Nora is revealed to be most essential. It
is a bundle which contains a shirt and a plain stocking. Synge has used
it to announce the probable death of Michael, Maurya’s son. He
quickly sets up an atmosphere of death that hovers over the stage. As
readers, we ought to read the play with the mood of death. Though
Michael’s death belongs to past, Synge wants us not to be surprised if
Bartley’s death occurs in the near future. The author amplifies such a
feeling throughout the anxious opening discussion of Cathleen and
Nora, Maurya’s daughters. The girls’ use of the word “she” when
referring to their “mother” is unusual. The word “she” would mean
mother for them but can also suggest another person that is stranger if
compared to the naturally compassionate and lovable mother we
generally have. As a consequence, Maurya is the key character whose
11
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struggle for the realization of a complete identity is to be
demonstrated in this commentary. As a precursor to western writers
who later attempted to present suffering as meaningful to modern
literature, Synge had already concentrated on documenting Maurya’s
personal frustration, despair and fear to find significance only in
subjective experience.
When Maurya is first introduced on stage, she querulously
reprimands Cathleen mainly because of the imminent departure of
Bartley. She fears it. When she is sitting down on a stool at the fire,
she has repeated, “He won’t go this day”. Her voice crystallises in the
slow gesture as she reaches the stool she sits on, another technique
used by the Irish Revival dramatists. Her body moving downwardly
becomes part of the larger movement of uncertainty, fear, grief and
death predominant in the play. For instance, her fear is plainly
conveyed by the words she utters before Bartley leaves, “It’s hard set
we’ll be surely the day you’re drowned with the rest. What way will I
live and the girls with me, and I an old woman looking for the grave.”
A normal mother would cling forcefully to the body of her last son,
crying, rolling herself over the ground to impeach the departure, but
Maurya has done none of these things. Something inside her wants to
expel itself to the exterior world after the death of her last son,
Bartley. That is very probable because she has hesitated to bless him,
and to give him the bread he forgot after he quitted the cottage. She
looks very much like Meursault, Camus’ stranger. (C.f. Kristeva,
1991: 39-45)
Both of Meursault and Maurya’s identities are transformed by
the spectacle of death. Meursault has witnessed a death sentence, and
Maurya has buried her husband and her many sons. Although
Meursault has provoked death by killing the Arab on the beach,
Maurya has done nothing to prevent Bartley’s. She is then as guilty as
Meursault for when she goes out to fellow Bartley, she does it slowly.
She is incapable of bearing any longer inside her the desire which
urges for achieving a stable identity; Bartley’s death will force off
Maurya that inner tension she suffers from. As a representative of
mother country Ireland, Maurya has lost faith in humanity and life as
12
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conceived and imposed by the symbolic mainstream discourse of
English colonialism. She lives in a state of a “lost consciousness”, and
nothing will shock her anymore for “shocks are for consciousness”
(Kristeva, 1991: 41, my trans).
Maurya is deeply deceived by the several deaths in her family.
She has exploited all the energies contained in her inner psychic,
semiotic world to confront and overcome the repeated grievances till
nothing is left. Now, her psyche is empty and white. Because of the
perpetual murders, Maurya is indifferent and more and more
introverted. She is now a depressed for whom death would have no
sense or signification because she is completely disrupted from the
symbolic world. She has incessantly and deeply furthered the limits of
her suffering until she detached herself from reality. She has not kept
a personal interior zone for making a revolt, so she will fail in
realizing her identity quest. A striking illustration of this
inconceivable indifference is contained in this farewell discourse to
Bartley, in which she says,
It isn’t that I haven’t prayed for you, Bartley, to the Almighty
God. It isn’t that I haven’t said prayers in the dark night till you
wouldn’t know what I’d be saying; but it’s a great rest I’ll have now,
it’s time, surely. It’s a great rest I’ll have now, and great sleeping in
the long nights after Samhain, if it’s only a bit of wet flour we do have
to eat, and maybe a fish that would be stinking.
She overtly admits in lucid, accurate but metallic words the
extent to which she is distorted from the people around her. It is the
voice of the white and empty psychotic inside her who destabilises her
identity process. She is not really conscious that it is her son’s death.
Having resigned to the fact that her signifying process is totally
controlled by her semiotic world, Maurya believes to enjoy a full rest
till she dies. She does not fear to be alone with the two girls or to
starve from food scarcity as before because actually she is indifferent
and nothing in the external world is significant for her. According to
Kristeva’s viewpoint, Maurya’s signifying process is generated only
by her semiotic world. Whispering to her sister, Nora remarks the
same indifference in her mother. She says, “She’s quiet now and easy;
13
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but the day Michael was drowned you could hear her crying out from
this to the spring well”.
Finally, it must be signalled that Maurya loves Michael as much
as she loves Bartley; but when Bartley died her inner identity
predicament has become more profound. As a conclusion, Maurya is
not a border-lined subject in process. She is sickly introverted and is
condemned to perish. Julia Kristeva writes that “the murderous and
irreconcilable singularity which inhabits inside subjects” as Maurya
“would not permit them to found a new world.” (Kristeva, 1991: 45,
my trans)
Deirdre of the Sorrows: Singular Beauty and Freedom as
Identity Destroyers
Deirdre of the Sorrows is a three-act tragedy relating the story of
the prettiest girl in Ulster, Deirdre, whom the king Conchubor
promised himself to wed. She is sent to Lavarcham’s house on Slieve
Fuadh to be schooled a royal education until she becomes older and be
readied for the marriage in Emain Macha, the town where the king
resides. However, she has met Naisi, her lover and son of Usna, the
enemy of Conchubor. Naisi will be her husband for seven years before
king Conchubor convinces them to come back to him. At the end of
this play, the sorrows that a legendary tale announced occurred in
reality. In this tragedy Synge has reinterpreted a very ancient
legendary material seeking to propose ways for the completion of the
national Irish identity different from those proclaimed by the
dominant political and cultural parties and organisations.
Act I is set in Lavarcham’s house which is situated in a rural
area. It looks like any peasant shelter except that it has tapestry, a prop
revealing the high ranked status of the people who are acquainted to
visit or live in it. Synge uses only one word to show the singularity of
this place because the character must dominate the scenery in the Irish
revival drama. The opening discussion between the old woman and
Lavarcham serves to program both the actors’ performance and the
audience’s receptive reaction to the play. It helps the reader to catch
the characters’ mood, attitude and feeling of anxiety. Anxiety
characterizes the beginning of the play because Deirdre should not
14
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encounter the sons of Usna; their meeting might bring about a
generalised destruction of the kingdom of Ulster. Lavarcham
implores, “The gods send they don’t set eyes on her” (Act I). Through
this dialogue, Synge regulates the reader’s response to the play and
discloses the past. The reader is already amazed and sublimated by
Deirdre, whom Synge has not yet introduced on stage. Because every
word uttered by Lavarcham, by the old woman and by Conchubor is
meant to fill out the character of Deirdre. Anticipating on what is to
come and carrying the plot, Lavarcham again supplies us the
remarkable literary mechanism which Synge has intentionally planned
for the structure of this tragedy when she says,
Who’d check her like was meant to have her pleasure only, the
way if there were no warnings told about her you’d see troubles
coming when an old king is taking her, and she without a thought but
for her beauty and to be straying the hills.
(Act I)
Everything needed for the excavation of Deirdre’s identity
disaster is wittily displayed above. First, there are warnings about
Deidre. They symbolically mean misfortune, distress and destruction
in case she goes on wedding the king or she flees with the sons of
Usna. Second, the reader knows the object -marriage preparation-of
the king’s visit to Lavarcham’s house. Third and most important of
all, Deirdre’s interest which consists only of the preservation of her
beauty and freedom is underlined.
In approaching this text, I will show why Deirdre is subjugated
by her beauty and freedom and why she has “no wish to be a queen”.
(Ibid) While pursuing this target I will, of course, explain her identity
instability. Deirdre is obviously aware of her sublime beauty. No other
woman all over the kingdom is more beautiful than her, but is she
really happy? Lavarcham’s answer to Conchubor’s question about
whether Deirdre knows or not about the foretold troubles is very
informative. Lavarcham replies, “I’m after telling her one time and
another, but I’d do as well speaking to a lamb of ten weeks and it
racing the hills ...It’s not the dread of death or troubles that would
tame her like.” (Ibid) Accordingly, we can conclude that Deirdre is as
happy as a little lamb grazing and running over the hills without
15
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knowing the dangers it might be confronted to. Therefore, many
conclusions can be drawn following Kristeva’s assertions. To begin,
Deirdre knows that she is wanted for marriage by an old king she
greatly despises. Next, despite the troubles she would cause to the
kingdom, she is very happy to be on Slieve Fuadh. “As a stranger” in
this spot, “she stirs up a happiness of a new kind” (Kristeva, 1991: 13
my trans) Deirdre is constantly joyful since she has been brought up
there. The space stretching before her eyes would mean an infinite and
promised happiness though she carries inside her the foretold and
frightful troubles she is supposed to provoke. This casual and insolent
happiness continues to be threatened by an inner dread which is more
and more present. As a result, the subject in process Deirdre ought to
preserve the shaky and delicate limits that exist between her external
symbolic happiness and her inner semiotic fear. She must maintain
this perpetual transitory state to ensure the continuity of her happiness;
otherwise she will sink and be franticly subject to identity problems.
Subsequently, she has no other possibility than that of refusing
Conchubor’s proposal for marriage because he threatens to keep her
jailed inside his fortress. Clearly, the inner threat always propels her
into a perpetual flight. She revolts against Conchubor, who symbolises
the aristocratic ideal for Ireland’s identity quest. She will flee with Naisi
whom she has chosen to be her confident. In Kristeva’s view, she is
captivated by his beauty and physical traits. Therefore, she might have
said to herself, “I am as singular as him so I love him; but I prefer my
own singularity so I kill him” (Kristeva, 1991: 12-14, my trans). To
confirm this, Deirdre confesses in a low voice to her lover that,
Since that, Naisi, I have been one time the like of a ewe looking
for a lamb that had been taken away from her, and one time seeing
new gold on the stars, and a new face on the moon, and all times
dreading Emain
(Act I)
The rhythmic repetition of one time, of the ing form, and the low
tone used to express her feelings is an example of Genotext. These
melodic utterances are energized by the semiotic world which sparkles
out the inner drives of her subjectivity/identity. She intends the person
of Naisi to guarantee her weak identity equilibrium without keeping
16
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aside the possible death she would cause to him in case they go back
to Emain where Conchubor lives. Very much like her, Naisi is
beautiful, loves nature, and does not fear death. Inevitably, their pagan
marriage is celebrated by Ainnle, Usna’s brother, at the end of this
first Act. Ainnle’s sermon starting “By the sun and the moon and the
whole earth, I wed Deirdre to Naisi. May the air bless you, and water
and the wind, the sea, and all the hours of the sun and moon” (Act I),
sweeps away every religious and conventional reference. Synge
refutes those references for the shaping of the western identity as
determined by the mainstream discourse. He uses the natural elements
(sun, moon, earth, water, wind and sea) in replacement of the old
dominating religious values of the church in Ireland. These natural
elements are also used to amplify the need for freedom which is
central to the lives of Deirdre and the three brothers.
Shorter than the previous one, Act II is set in Alban, an open
area where Deirdre and the sons of Usna have been living for seven
years. Hastily, Lavarcham brings news concerning the arrival of
Fergus, Conchubor’s messenger, who is sent to convince them to
come back to Emain. Throughout her discussion with Deirdre,
Lavarcham suspects her of desiring to go back to the king; a fact that
is synonym of death for herself and for the Usna brothers.
Analogously, Ireland’s identity would also die in case an allegiance to
the British kingdom is adopted or instituted.
Actually two major things are important. The first is that the
inner dread shows up more and more, so the subject in process
Deirdre struggles to maintain it downward. The second is that she
undoubtedly prefers her own singularity over any other’s. It is during
these moments of hesitation that the identity establishment of the
misogynous Deirdre starts to collapse. Although she does not know
what to do, she seems irresistibly interested in returning to Emain
Macha because she cannot support her beauty to fade in the harsh
nature where she has been staying for seven long years. Her
attachment to her beauty becomes a sickly one. She would never
accept to turn dry, old and ugly like Conchubor even if she dies. Many
critics as Francis Bickly have concluded that “the idea that even
17
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Deirdre will grow old is the central idea of the play” (Bickly, 1912:
45). She is caught between two desires: to protect her beauty and to
remain free. But she abhors the external environment which destroys
her singular beauty. Thus, she is bound to go back to Conchubor’s
castle. To Naisi’s brothers who expressed their disapproval about
returning, Deirdre has told,
It is my wish.... It may be I will not have Naisi growing an old
man in Alban with an old woman at his side, and young girls
pointing out and saying, “That is Deirdre and Naisi had great beauty
in their youth.” It may be we well putting a sharp end to the day is
brave and glorious, as our fathers put a sharp end to the days of the
kings of Ireland; or that I’m wishing to set my foot on Slieve Fuadh,
where I was running one time and leaping the streams, and that I’d be
well pleased to see our little apple trees, Lavarcham, behind our cabin
on the hill; or that I’ve learnt, Fergus, it’s a lonesome thing to be
away from Ireland always.
(Act II)
The three reasons evoked in order to justify her wish for
returning are noticeable. She speaks of her native place’s nostalgic
love, her solitude and her beauty, which is the most important one.
She plainly admits her death rather than becoming an aged ugly
woman.
When Act III opens, all of them are in a tent at Emain. The tent
is an interior space which replaces the exterior setting of the pervious
Act. Synge used this closed space to announce a restriction to
Deirdre’s freedom. Ireland cannot build its identity only on tracing its
lineage back to Gaelic aristocratic models. Under such restricted
conditions, Deirdre will eventually be no more able to maintain the
shaky limits between her need for freedom and the inner dread inside
her; the two are very essential for the stabilisation of her subjectivity
or identity. The mood of anxiety which has accompanied our reading
of this tragedy is accentuated in the last act of the play, for the
denouement is now imminent as it is the custom of any well-made
play of the late nineteenth century. Correspondingly, Naisi who is
observing the stage/tent admits that “It’s a strange place he’s put us
camping and we come back as his friends.” (Act III) The feeling of
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strangeness incites the actors to scrutinize the place and discover the
grave which Conchubor prepared to the three Usna brothers. The
whole trick set by the king is revealed to both the reader and the
characters (actors) themselves. However, Deirdre’s reaction is of
paramount interest to our issue. Roaming round the room and
speaking vehemently, she beseeches Naisi to take her away because
she realizes the king’s mischievousness. Her identity is completely
distorted and destabilized, for she knows now that she is doomed to be
imprisoned by the king who would never accept her incessant
wanderings; freedom is necessary to her identity establishment. She
repeats three times, “I’ll not be here” after Naisi’s death because she
realizes that she has had only a seven-year dream of “her promised
and invisible territory” (Kristeva, 1991: 14, my trans) which she
actually associates with death. The misogynous Deirdre has failed to
construct an identity based on her inner desires for freedom and
beauty. She will reject Lavarcham’s suggestion of finding a friend to
rescue them confirming thus her resignation to die.
To conclude, we may say that her identity disaster is now
wholly achieved because her obstinate, foolish attachment to her
beauty and to her freedom are defeated by the foretold and frightening
warnings told about her; she pressingly supported such predictions
beneath her for a very long time before they ruin her identity stability.
By the end of the play, Synge combines the fires lit by Fergus with
Deirdre’s suicide, for he puts the fires off just when she dies. Very
much in the same way, Julia Kristeva reproduces this exact metaphor
to describe the happiness of a stranger the like of Deirdre when she
says that “This happiness is like the fire which burns only because it
consumes.” (Kristeva, 1991: 13, my trans) Like the fire, Deirdre has
consumed her lover Naisi and her beauty in the wilderness before she
gives herself a death. Inevitably, Deirdre justifies the sorrows which
the legend stamped to her person.
In the light of what has been said about these two tragedies,
Synge is impressive in the way he put into practice all the drama
techniques, some of which we hinted to. He had bettered what was
already available and used single words to refer to past myths or
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legends. In addition, he alluded discursively to many social, political
and cultural issues of the Aran peoples. He reduced the actors’
movements, simplified the setting and filled the stage only with
necessary props. This form of drama sketched by W.B. Yeats is
defined regardless to the rules of the dominating drama art of England
at that time. Nothing is allowed to lower the intensity of emotions in
the plays or detract the spectator/reader from the prose delivery.
Synge dispensed a minimum of outward details and events so as to
explore the individual’s inner response to the identity discordances in
Ireland. The Aran Islands and its people hierarchized the drama
produced by Synge, for poetry dominated the character (actor) and the
character dominated the scenery. The language used by the characters
is unique, melodious and simple. In sum within the identity and
cultural mist of Ireland, Synge, like the ancient poets, had seen the
poetic illumination displayed by the Aran islanders and captured the
secret of the Irish strangeness from the magical language of the
people.
The literary image he transmitted about this Irish Gaelic past is
very captive but it contrasts with the harsh and desolate area in which
the peasants live. Like the peasants of the Aran Islands, Synge
proposed unusual and estranged paths to follow in the construction of
Ireland’s national identity. To conclude, Synge had spelt out solutions
of the interior world in his call for the restless identity construction in
Ireland. His characters had endured the same inner, psychic problems
as those experienced by post-modern era people. Like Kristeva’s
patients, they went through processes such as melancholia and revolt
in their combat to realize and maintain a perpetual identity stability,
the only guarantee for their happiness.
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LMD System: How to Organise Support Pedagogy in
Retake Courses
Guendouzi Amar & Ameziane Hamid
University of Tizi-ouzou
Abstract
The LMD system is designed and implemented to maximize
students’ chances of success. However, after some years of its
implementation in different departments of our faculty, including the
department of English, figures show that success rates are often lower
than what they used to be in the old system. Measures should
therefore be taken to handle students’ failure, measures that must be in
line with both the spirit of the LMD and the background realities of
Algerian universities.
In the light of this situation, this paper will be concerned with
support pedagogy in re-take courses and the way to cope with the
large number of students in these classes. It is intended to provide a
battery of innovative and effective measures that address English
teachers’ concerns over course design and classroom management.
Introduction:
The LMD system is designed and implemented so as to
maximize the students’ chances of success. However, after some years
of its implementation in different departments of our faculty,
including the department of English, figures show that success rates
are lower than what they used to be in the old system. Many factors,
some of which are exogenous and others endogenous to the system,
contributed to this frustrating situation. Nonetheless, whatever their
nature, these factors defy the purposes for which the LMD has been
set forth, and it is our duty as higher education professionals to face
them.
In this paper, we’ll try to address the issue of students’ failure by
invoking the idea of “Mobility”, which is a key word in the
educational and organizational policy behind the LMD. Mobility
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refers not only to the flexibility granted to students to shift from one
course discipline –filière- to another within a given field of learning –
domaine- (e.g. from Licence in French to Licence in English within
the common filed of Foreign languages), but also to the actual
organisation of individual classes. In what follows, we’ll build on this
concept to suggest a battery of innovative and effective measures that
address English teachers’ concerns over course design and classroom
management.
Let us start by reviewing and comparing the success criteria in
the old system and the LMD:
Old System:
- student’s average > 10: student moves to upward course
- student’s average < 10: student drops
LMD:
- Student’s average > 10: student moves to upward course
- Student’s average < 10: check number of annual credits. Two
cases:
o Number of credits ≥ 30: student has a pass to the upward
semester but is bound to retake one or more courses (rachat)
o Number of credits < 30: student drops
As noticed, LMD breaks away from the Manichean assessment
of the traditional system. It allows an intermediate category of
students to move to the upward course but binds them to register at
some units to be taken again.
In this way, the deliberation process in the LMD system will
result in a third category of students whose results lead them to retake
some credits to better their score:
Teaching
U
Students
Student 1

Student 2

TU 1

TU 2

TU 3

TU n

Banked

Not
gained
Not
gained

Banked

Banked

11, 67

Nbre
of
Credits
(/60)
60

Banked

Banked

9,71

41

Not
gained
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Banked

Not
Not
Banked 9,20
30
gained gained
Student n Banked Not
Not
Banked N
N
gained gained
Table 1: LMD Deliberation Table
Retake classes involved within upward course are unusual in
traditional Algerian university course. They require a new and
innovative course organisation that allows students to register in
upward courses (e.g. Semester 3) and to take again a course (e.g.
Semester 1). In Table One, this category is illustrated by TU 2, and
TU 3 which will be retaken by students 2 and 3.
A retake course means more teachers and more facilities –
classrooms and amphitheatres. This situation is overwhelmingly
frustrating to the administrative staff and teachers alike: the first must
provide for more facilities, and the latter must develop a new
pedagogy. But is that so simple?
How to organise retake classes so as to overcome the problem of
infrastructure? What classroom management and pedagogy suit these
classes? What is/are the role(s) of the learners? In our view, Tutoring
may offer some help and some answers to these problems, and it is our
intention to investigate into its implementation in Algerian university
education.
Definition of Tutoring:
Tutoring in education is a teaching assistance which provides
expertise, experience, and encouragement. It is meant mainly to assist
achievers who are generally inline with their curriculum, but may
need extra-help in a specific field in which they failed. Hence, it suits
perfectly the profile of the students concerned with retake classes.
In this paper we address the issue of Tutoring from a fresh
perspective by endeavouring to accommodate it to our Algerian
ground realities, and the profile of our teachers and students alike. If
in some educational settings, such as American universities, it is
performed by senior students, in Algeria things are different in that
Tutoring is designed by policy makers to be implemented by teachers.
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As such, it is regulated in terms of time (4h30’ / week) and of kinds of
students who should be targeted (achievers).
Students Organisation:
To best effect Tutoring, we suggest to start by organising retake
subjects according to the number of students in each teaching unit. It
must be noted, however, that these groups should be independent from
the groups of the downward curse. Here’s an example:
Teaching
Unit
Total number
of students

TU 1

TU 2

TU 3

TU n

96

20

62

n

Table 2: Number of students/retake subject
If we organise groups around 20 students in each group, this
table will result in the following number of tutors:
TU
Nbre of Tutors

TU 1
5

TU 2
1

TU 3
3

TU n
n/20

Table 3: Number of Tutors/Teaching Unit
NB.The number of students may vary according to the number of teachers as
well as to the specific needs of each Teaching Unit. Thus, Writing Expressions
classes may involve 15 students, whereas literature classes may involve more than
20 students.
Classroom Organisation:
Retake classes may result in over-crowded classrooms. In such
cases, the number of students may exceed 30 students. To handle this
problem, we suggest administering a needs analysis checklist for each
teaching unit.
A Needs analysis will highlight each student’s area of weakness.
It enables the teacher/tutor to target the specific need(s) of each
student. It thus results in further divisions of students.
Example: Study Skill Needs Analysis Checklist
Read each statement and consider how it applies to you. If it
does apply to you, check Y. If it does not apply to you, check N. The
purpose of this inventory is to find out about your own study habits
and attitudes.
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Table 4: Study Skill Needs Analysis Checklist
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From Table 4, it becomes obvious that each student who has
answered “yes" to two or more questions in a given category needs
help in that category. The teacher is thus informed about every
student’s area of weakness, and can easily design his course so as to
target it.
Tutoring Plan of Intervention:
To ease the pressures which result from overcrowded classes,
the teacher may individualize his teaching and plan his intervention in
a four stage method, involving direct, personal communication or
online communication via the Internet:
1- To plan the intervention according to the needs of the
students
2- To help students to establish attainable objectives
3- To make sure that students’ work is completed and that they
understand what to do and how to do it
4- To encourage students to develop strategies
To ensure the follow-up, the Tutor may ask the learners to use a
portfolio in which they take notes and perform assignments. These
portfolios are gathered at regular time intervals in order to check the
students’ performances and assignments.
An additional and/or alternative organisation to ensure followup is the Internet. This means of communication enables the Tutor to
organise the students in groups and to forward to them any question,
advice, document, etc as well as to receive their questions and their
assignments.
Online follow-up can be performed by:
1- Collecting email addresses of all students
2- Organizing email addresses into groups, depending on clear
criteria, such as chapters to be covered, students’ weakness areas, etc
3- Setting up folders to store emails connected with the course
4- Keeping and forwarding responses
5- Creating templates for lessons, assignments and responses to
frequently asked questions.
However, we need to stress here that the two methods –Portfolio
and Internet- cannot be effective without being attached to an agenda
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or a contract between the tutor and the students. The agenda shows
exactly what the students have to do, what they have accomplished,
where to submit their work, the appointments with their tutor, their
exam dates, their evaluation dates and the results of the evaluation
to specify the acquired competencies and the weaknesses observed.
Tutoring Pedagogy:
Tutoring addresses learners’ needs in a way that is different
from that of the traditional university system. The latter adopts a
descriptive way of delivering the course (conferences, explanation,
note taking, handouts etc). Tutoring on its part focuses on assignments
and students’ autonomy construction.
This brings to the fore the necessity to review the role of the
teacher who has to combine conventional education (class meetings and
face to face meetings), institutional control and students autonomy
construction via scheduled assignments. The dichotomous relationships
class teacher/online tutor reveals the big shift which must be made by
the teacher whose profile should meet many requirements.
A competent Tutor should perform and combine three roles: a
subject expert, a coach/mentor/counsellor, and an assessor. As a
subject expert, he supplements self-study materials and points learners
to sources of information (books, articles, journals, websites...); as a
coach, he provides constructive feedback, and encouragement; and as
an assessor, he makes written assignments as email attachments and
checks that students have achieved their learning objectives (Keith J.
Topping 1996).
It becomes obvious that these roles raise the problem of teacher
education. Being rooted in traditional ways of delivering courses,
Algerian university teachers are usually inadequately educated and
lack professional training as tutors. This inadequacy becomes more
acute when the need to use ICTs, which prove to be inevitable in
tutoring. Many university teachers are still unfamiliar with the
educational applications of ICTS, even when they know that the use of
ICTs have become a necessity for students who have taken
unsuccessfully a credit and who need goal-oriented control to better
their scores.
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Crises of Legitimacy and Espitemes and the
Institutionalisation of Gender Studies in the Academia
RICHE Bouteldja
GARITI Mohamed
Mouloud Mammeri University
“The legitimate renunciation of a certain style of causality
perhaps does not give one the right to renounce all etiological
demands.” Alice A. Jardine uses this quote from Jacques Derrida as an
epigraph with which she starts her third the chapter of her book
entitled Gynesis: Configurations of Woman and Modernity (1995).
In what follows I shall try to deliver the results of a short research into
the reasons why gender studies came to the forefront of the
interdisciplinary research known as cultural studies in these recent
years. Many researchers have already tried to explain the recent
interest into the causes that led to the rise of academic interest in
gender studies. Some of them claim that it is a logical conclusion to
the spread of capitalism. Others like Jardine in the third chapter of the
book mentioned above have related them to scientific progress. I
would argue that unless this issue is placed within the context of a
series of crises in legitimacy that have marked history since the
English Enlightenment starting with the Glorious Revolution, we shall
both fail to grasp both the origin of the present interest in gender
studies across the world, and the resistance and negotiation which
each and every time have marked the invention of new cultural norms
and new types of knowledge to regulate gender relations.
I shall start this argumentation with two tentative definitions of
the concepts of gender and legitimacy. To put simply, I would say that
sex is not gender. While the former is biological the latter is cultural.
In other words, we were not born man and woman but we become
them when we enter the symbolical order of language and culture that
naturalise through discursive statements these sexual differences. This
is more or less the definition that specialists in the field of gender
studies mostly agree on.
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Now, I would argue that if this process of naturalisation of
sexual differences into gender differences has always existed, it is
during that period when man (in the generic sense) tried to derive
natural or rational laws from the observation of nature that gender
relations started to be theorised, discussed in the public space. The
period came to be known to us as the Enlightenment. As is always the
case when genealogical issues are raised, it is somewhat abusively that
we point to Isaac Newton’s Principia Mathematica (1687) as the
official inaugurator of the Enlightenment age in England. It is as such
that Newton’s contemporary poet Alexander Pope hailed him, when
he published his second book Optics (1704) which laid down the laws
of reflection and refraction: “Nature, and Nature’s Laws lay hid in
Night,/ God said, Let Newton Be! And All was light,” Pope tells
us(Quoted in Porter Roy, 2001).
Indeed, Newton’s law of universal gravitation which explains
that the physical universe is knowable through the application of
reason and operating according to simple, rational laws soon
disseminates into the political, moral and aesthetic domains. It is
arguably a coincidence, but scarcely a year after the publication of
Newton’s Principia Mathematica, the English Glorious Revolution
(1688) took place. The Stuart King James II, abdicated the throne for
the Dutch prince William of Orange and Mary. As you can guess, this
Glorious Revolution took place against a crisis of legitimacy for
political rule marking the whole reign of the Stuart dynasty reaching
its climax with the James II’s abdication from the throne. You
understand that this crisis of legitimacy is linked to judicial and
political processes through which we decide who has the right to
govern and to exercise power in the various spheres of life including
the private sphere. Two important books have to be mentioned in this
regard: Thomas Hobbes’ Leviathan (1651) and Robert Filmer’s
Patriarcha (1680). Though these two works defend two different
political theories of social contract deduced from the study of man’s
nature, they join together in providing a secular vindication of Stuart
Dynasty’s theory of divine rule. What is particularly interesting in our
case is that this defence of the tottering regime of the Stuarts as the
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title of Filmer’s and Hobbes’s books make it clear is made in the
gendered term of the father, the King as the patriarch and that Biblical
monster Leviathan that inspire fear and control the subject’s quest for
unlimited power that can threaten the absolute power of the King.
Resistance is inexistent in Filmer’s and Hobbes’s political theories
wherein, because of their corrupt nature, men are imagined as
surrendering naturally all their rights just as fearful women have to do
at the level of the family and state the moment they subscribe to the
positive laws in a social contract or covenant.
As key apologies for the Stuart regime, Hobbes’s and Filmer’s
political theories did not work out the crisis of legitimacy since the
Glorious Revolution took place. This crisis of legitimacy could not be
healed with political theories thought or elaborated out of an episteme,
a political knowledge (the theory of divine rule) whose status was
already in crisis, and challenged by the Newtonian paradigm more in
tune with the times. Newton’s epistemological breakthrough provides
for John Locke stones and bricks for constructing a new idea of social
contract to legitimate the new political regime that issued after the
Glorious Revolution. The appeal to rational faculties, the delegation of
power to representatives, the rule by consent and the right to resist
tyranny are some of the epistemological ingredients that Locke used to
elaborate his political theory and idea of social contract in his
Treatises of Government (1690).
Though it excludes women who are placed under the tutelage of
men as fathers and husbands on the basis of their sexual differences
and mental make up as if the mind or soul has sex, Locke’s treatises
have opened an epistemological avenue for the expression of
resistance and a demand for the renegotiation of a social contract for
which women have not given their consent. Following Jurgen
Habermas’s claims in The Structural Transformation of the Public
Sphere (1992), too much scope has been given in the literature to a
supposed exclusion of women from the public sphere and their
confinement to the private domestic sphere in the Republic of Letters
of the Enlightenment English society. Today, there is enough textual
evidence to prove that women did not remain passive, that they
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entered those coffee houses where bourgeois enlightened public
opinion was fashioned, and that they wrote essays and articles to
critique and resist that man-centred modern Enlightenment project that
Locke elaborated for the English society. One of these women is Mary
Astell who as early as 1700, in an essay entitled “Some Reflection
upon Marriage,” and with reference to the previous Stuart regime and
Locke’s denunciation of it argues that if an “absolute rule is
illegitimate in the state, it ought to be so in the family.” These are
some rhetorical questions that Astell addresses to the public opinion of
the time: “If absolute Sovereignty be not necessary in a State, how
comes it to so in a family? Or if in a Family, why not in a State; since
no reason can alleged for the one that will not hold more strongly for
the other? If the Authority of the Husband, so far as it extends, is
sacred and inalienable, why not that of the Prince? The domestic
sovereign is without dispute elected, and the stipulations and contract
mutual; is it not then partial to men to the last degree, to contend for
and practice that arbitrary dominion in their families (1700: 563).”
This example is one among many illustrating the resisting
engagement of women against exclusion from the social contract and
the attempt to inscribe themselves in the Enlightenment project. As I
have tried to put the case, this resistance could not have happened
without a crisis of legitimacy and a crisis in the status of the
premodern forms of knowledge that supported the Stuart Dynasty.
The shift to a modern form of legitimacy brought out by resistance to
the political status quo by men has enabled women to voice their own
resistance against a gendered exclusion. In what follows I would
further argue that there is a recognisable pattern of appropriation and
abrogation of men’s thought in their quest for new forms of legitimacy
as older forms of legitimacy and the older knowledge bases that
sustain them reach a point of crisis. The visible sign of this series of
crisis in legitimacy and episteme can be seen in the American
Revolution and the French Revolution at the end of the eighteenth
century that enabled Mary Wollstonecraft to write her Vindications of
the Rights of Women (1792) wherein she both appropriates and
abrogates Jean Jacques Rousseau’s thought about gender issues
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particularly about what he calls “the duties of women” in Emile
(1762). The sign of resistance can also be in James Stuart Mill’s
appropriation and abrogation of the abolitionist ideology in On
Subjection of Women (1852). It can be read in the appropriation and
abrogation of Marx’s emancipating thought following the 1848
revolutions in order to defend women as a class.
In the fourth quarter of the nineteenth and the first half of the
twentieth centuries, it was the grand narratives – history, philosophy,
religion, anthropology, psychology, in short the human and social
sciences – that came to a point of crisis. Until then they had
determined men’s sense of legitimacy for various enterprises
including colonisation. As “Things began to fall Apart,” intellectuals
began to question the truth of these narratives which directly and
indirectly gave legitimacy to totalitarian regimes and two world wars
that killed millions of people. You understand that the questioning,
and the suspicion of these grand narratives based on dichotomies like
man versus woman, techne versus physis, spirit versus body, etc is not
gender neutral. In front of this crisis in the status of knowledge
(anthropological, philosophical, religious, political etc), and the crisis
of legitimacy that this entails, men turned to the exploration of that
matter, the physis, that womanly space or body, the space of the Other
par excellence that men ignored in the construction of the modernist
project. Suspicion of the status of the old categories and dichotomies
of thought led to deconstruction and the announcement of the postmodern condition, to use respectively Jacques Derrida and Jean
François Lyotard’s words. Admittedly, this crisis of the modern
episteme contributed to a large extent to make gender an object of
interest, but this alone cannot explain the institution of gender studies
as an area of academic research. For an immediate reason, we have to
look in the direction of those large social and generational movements
of resistance against the political status quo in the mid-1960s and
early 1970s: May 1968 in France, the Civil Rights Movement in
America in the 1960s and 1970s, the Angry Young Men in Britain
during the same decades. These social movements constitute a visible
sign of the crisis of the legitimacy of the old patriarchal order. Being
34

Revue El-Khitab

n° 9/juin 2011

the first to suffer from this patriarchal order, women were not the last
to enter in resistance against it. In the United States of America, the
call to arms of the women’s movement was given by Betty Freida’s
The Feminine Mystique (1965). In this book, she denounces the use
of the Freudian theory of psychology to adjust women to their
condition as housewives in an affluent society which the reduction of
political talks between the US and the USSR during the first phases of
the Cold War into the now famous kitchen debate between Henry
Kesinger and Kroutchev.
Very often historians tend to reduce the Civil Rights Movement
in the United States into a racial minority issue overlooking the fact
that it is also a gender issue. Just as it obliged the political
establishment to include Black Studies in the curricula of several
departments of human and social sciences across the country, it also
instituted gender studies in the same academia. It has to be observed
that if these gender studies gained academic recognition, it is also
because of the diffusion of French post-structuralist thought in US
universities. To the political evolution of the American society from a
consensus era to an era of social contestation corresponded an
unprecedented travelling of French post-structuralist and
postmodernist ideas through translation and visiting professors. It did
not take long before these gender studies were repackaged and
exported to educational institutions in Europe and the world at large.
Now if we come to think of it, we can define gender studies as a
cross-disciplinary
research
area
involving
traditionally
compartmentalised disciplines of human and social sciences like
history, anthropology, sociology, theology, psychology, literary studies,
philosophy etc. The crisis of legitimacy of these human and social
science disciplines also reflected a crisis of legitimacy of the academia
that is the ideological apparatuses within which these disciplines are
taught. As you already know, what is to be taught and how to be taught
in these academia is also largely determined by developments in social
philosophies about education and schooling and in pedagogic theories
of learning. What have enabled us to sit together and discuss the issue
of Resistance, Negotiation and Gender at this university today, is the
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crisis of legitimacy and shift in this social philosophy of education, and
a move, to quote Paolo Freire, towards a “pedagogy of the oppressed”
or critical pedagogy. Together with Claire Kramch, we can distinguish
two major models in this critical pedagogy according to their
orientation to power and domination: the reproductive models and the
resistance models. If the reproductive models of pedagogy and
schooling provide as Kramch writes it, a “language of critique,” to
deconstruct gender dominant schooling processes, resistance models
offer a “language of possibility,” for resisting gender domination and
renegotiating gender relations (Kramch Claire, 2009). As a parting
word, I shall say that the periods of crises in political and social
legitimacy which are becoming increasingly shorter and the crises over
the status of knowledge have resulted in the rethinking of all relations
of power by closely connected schools of thought such as poststructuralism, post-modernism, post-colonialism, neo-Marxism and last
but not least feminism. Arguments and debates between these schools
and within these schools on how to develop resistant thinking in terms
of gender relations is still going on in Western academia. The same
arguments and debates are taking place in the Algerian university today.
The major issue to be negotiated in these debates about gender relations
is whether the turn has come for us to make the Enlightenment project
our own or leap ahead history by inscribing ourselves in a post-modern
discourse following in this the major cultural current in the West.
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